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Definition

The term 'new arrivals' is used to describe children who are international migrants, including
refugees, asylum seekers, children of people working or studying in England and economic
migrants from overseas.

At Holy Cross Catholic Primary we will:

[1 Welcome new arrivals with a whole school approach, ensuring that we have a
carefully considered process for welcoming all new arrivals.

[1 Acknowledge the cultural, linguistic and academic needs of newly arrived children
and recognise the positive conftribution newly arrived children can make to our
school.

[1 Positively reflect the new arrivals’ language and culture throughout the school
environment and through an inclusive curriculum which celebrates diversity.

[1 Ensure that assessment processes and materials enable newly arrived children o
demonstrate their knowledge and skills.

[1 Have high expectations of all children, irrespective of their backgrounds or needs.

[1 Build partnerships with parents as an essential element of working with newly arrived
children.

Rationale
At Holy Cross School it is important that any child who joins our school feels welcome and

part of the school community as soon as possible. We follow agreed procedures to ensure
that all newly arrived children, particularly those who arrive outside of normal admission
times, are given the necessary support academically, emotionally and socially. We recognise
that some additional procedures may be necessary in order for children and families from
minority ethnic backgrounds to have the same access to information and support as other
parents and children. Some newly arrived children may be new to the local area or even
new to the country. They may have a limited understanding of the English language. Some
of these families may be refugees or asylum seekers.

This policy should be read in conjunction with the following policies:
- EAL policy
- Equalities policy

Key elements of the Induction and Assessment Policy for new arrivals
1. New arrivals induction and assessment flow chart
2. Induction of the new arrival



3. Assessment of the new arrival

1. New Arrivals Induction and Assessment Flow Chart

NB Specific actions to support newly arrived EAL children and their families are in italics

Child/family contacts the school to request a school place.

School office arrange a date for parent/carer to meet Head Teacher for a tour of the school.

If necessary, arrange interpreting support for the tour.

Take child and family on tour of school. Discuss key information such as school uniform
requirements, school meal arrangements, school timings, holiday expectations, arrangements for
trips, PE and other equipment needs etc.

Office staff obtain basic admissions information.

If necessary, parents are provided with spare school uniform from the school and/or a shopping
voucher to purchase additional school uniform and school supplies.

Office staff to inform class teacher of the child’s start date and any relevant information (e.g. first
language, medical needs).

Class teacher to discuss the new child’s arrival with the class beforehand and practice pronouncing
his/her name correctly. Class teacher to add name labels to key resources; e.g. cloakroom peg, tray,
exercise books.

Class learns to say ‘welcome’ and ‘hello’ in the appropriate language.

Child starts school (see induction guidance below).

Child to be given a ‘buddy’ to support them with daily routines etc during the initial few weeks. EAL
new arrivals to be paired with a ‘first language buddy’ where possible.




EAL lead conducts parent interview to discuss the child’s background. Information gathered forms a
‘pupil profile’ which is shared with the class teacher and any other relevant staff (see appendix 1).
Key information about the English education system is provided. This is translated into first language.

If necessary, arrange interpreting support for the meeting.

!

An informal English Proficiency assessment of speaking and listening skills will take place within the
first term of a new EAL arrival joining the school (see appendix 2).

A ‘New to English’ intervention will be provided where appropriate. This is delivered by a qualified
HLTA and takes place weekly for a total of 6 weeks.

English proficiency is reassessed every 6 months. EAL lead keeps a record of this information and
ensures it is shared with all relevant staff.

2. Induction of the New Arrival

NB Specific actions to support newly arrived EAL children and their families are in italics

Once the child has been admitted to school the following actions will be undertaken:

e The class welcomes the newly arrived child.

e Childis introduced to and supported by identified supportive buddies.

® Group the child with mixed or higher ability children who can provide good role models (not
SEN groups).

® A ‘communication book’ is set up and used between home and school if necessary.

® C(lear timetable to be established for any intervention activities, e.g. ‘New to English
Programme’

e Key visuals and vocabulary are provided in the child’s first language

3. Assessment of the New Arrival

NB Specific actions to support newly arrived EAL children and their families are in italics

® After a settling-in period the newly arrived child will be assessed within curriculum areas to
provide information on next steps in learning and progression and to establish what support is
required.

e All new children have full access to a broad and balanced curriculum. Ongoing informal (and if
appropriate, formal) discussions will take place between the class teacher, the EAL lead and
the child’s parent/carer regarding the child’s progress. Ensure interpreting support is available
for families of EAL children.




e Summative assessments in English, Reading and Writing take place termly. Appropriate access
arrangements are made, taking into account the child’s background and prior learning
experiences.

e Early Years practitioners should take into account, if at all possible, the entitlement to
assessments in first language when making judgements of the new child against the Early
Years areas of learning and development.

e Where a primary school's results are published in national performance tables, newly arrived
EAL children can be discounted from these tables where:

1) they were admitted to an English school for the first time after the beginning of school
year preceding the year of the tests; and they arrived from overseas before their
admission

2) their first language is not English.

e All EAL children’s English proficiency levels will be identified using the Bell Foundation
proficiency scales (see appendix 2).

® Progress of new arrival children will be tracked on the school’s data system by the assessment
lead. Progress of new arrival EAL children will be tracked on the school’s data system by the
EAL lead and assessment lead.

e Children who do not make expected progress may need additional investigation into their
individual learning needs, initially through the school SENDCo and then in consultation with
outside agencies.

Assessing EAL learners

® There are additional factors that must be considered when assessing EAL learners, for instance
limited ability in English language may mask abilities in other areas.

e Additional background information is required for EAL learners in order to contextualise
assessment data and provide reliable information.

® Assessments need to be sensitive to the age, language and culture of the EAL learner. For
example, some assessments may be based around experiences which are culturally unfamiliar.

® Ensure that all achievements in the acquisition of English, however small are acknowledged
praised.

e In addition to annual child assessment in line with DfE census requirements, schools should
more frequently assess EAL pupil progress and attainment using one of the currently available
EAL assessment frameworks (Ref guidance notes — Section 3).

® FAL pupils may need Individual (EAL) Language Plans to support their acquisition of English
and access to the curriculum.




Appendix 1

(Blank EAL Pupil profile)



EAL Pupil Profile

Mame: Year Group: Gender:
English Proficiency Listening: Speaking:
Levels
Reading: Writing:
Ethnicity

First languages

Countries lived in
{in chronalogical order]

Previous Education

Health/Medical

Religion

[2.g. does child need access to
a prayer space during the
school day)

Family information

[2-g. siblings, who child lives
with and whers, if s2parated
from family members 2tc)

Best way to
communicate with

parent/carers
[2.g. use of interpreters, text
or face-to-face etc)

CQuestions or support
requested by parents

from school
[=-g. info abowt Education
system)

Any other key
information

Appendix 2



(Bell Foundation proficiency scales)

CODE

AL

&

[
s
7

Can wnderstand singbe wonds or
short phrases in familar conlexis
kg clasmreom, playg round)

(Can follow simple insbractions and
identify obyects, images, figures

and people from oral statements or

wnderstand simple quesbions with
condextual suppert [2.g. ‘Which one
isaroch™

Can copy/repaat soma werds
and/er phrases with teacheripeer
modelling in curriculum actsbies

Can follow and join in routing
dimnmmﬂnﬂ'
eg. ‘pay sttondion’, “form a cicle)

iCan show comprehenesion through
action and gesbure rather than
words

Can wnderstand a basic, limited
range of worabulary in evaryday
tali in the classroom [e.g. ‘quist’,
‘put up your haved )

Can wrderstand simple
instructions and curriculum
conderd-related sxpressans if
delivered in chear, slow and

| spaech bya
speaker

Can begin bo use limited Fsamness

of grammar to make sense of talk
by beachars and peors jeg. ‘went”
flor past tima]

Can sori pactures or objects.
acconding e oral insbructions.

Can understand avenpday
expressions amed at meeting
simipls neads of 3 concrats
detwared directly 1o tham in ©
and deliterale speech by a
sympathetic speaker

Can respond 1o simply phrased
fartual questions |eg. "Which things
s wader?]

Can attend for chort penods 1o
simiple shories and songs with
viseal scafelds

Can follow ial

Can follow narratase acrounts with
viseal support

Can follow insbructions whiera the
oonbast is obwicus and recagnise
familiar wonds in spaken loxts.

Can respeond to simply phrased
facbual questions about lesson
contant |e.g. 15 the it sbout
animals or shops¥]

Can attend actiely to the
conversations of ather English
speakers on amiliar classmoom
topics [e.q. preference of olours,
shapes of chiects|

Can use conlexiual clues o gain
maarerg from curniculum-retated
spaken Lal @ le.0. malke wse of
a waber iagramyesual b
help make sense of topic-related
talk]

BAND B BAND C

Can fiollow oral wstructions
le.g. ‘Draw a circle under the kne)

s beginning fo wnderstand and
ang-hupu:hm:pu:i:

Cam gat the gist of unfamiliar and
lmore] complex English

expressons in routine social and
learning sibuabons [e.g- language

Can understand comman, everyday
wecabulary, knowing that some:
weerds can havwe mare than cna
miganing. and demansbrabas a

of

Can understand an unfamiliar
speaker on a familiar bepic

Can undersiand mast spoken and
audho-visual texts, and can identdy
speofic infurmation it guestions
are gaven beforehand

Can partcipats confidently in
shared bexts, such as songs and
postry

Can inferpret meaning and feelings

from intenation, volume, siress,
regatition and pacing

Has acress o a weda vocabulary
|r|:|.udl'g=hs!n|:lrm[l 0

ks seveloging understanding of

0. ‘Miss wait's do know how we ang
\going to make this story better)

Iy use first language knowlsdge
of the workd be intenpret spoken
fexts and may use other first
language speaiers affectvely in
«corfnm understandiog

s beginning 1o pay attention be and
respand fo different registerns in
formal and informal sefings.

le.0. "5t down’v. Plesse tade 2
seat]

hunger, ndag'um
h-tdsuﬁp:t-qun‘l:m =
related to curmiculum tasks

Can destinguish betwsan and follow

ditierent types of spokan language
Je.g. teachar-frented content talk,
plays, peems, stones]

LCan fofiow spaken language used
in Sd'l)ﬂ ﬂm: and al:lnin-ﬂu_]

Can maut the language demands
of greup activities and class.
discuss ions witheut addbanal
[EAL support

(Can select oy information for a

purposa, rejecting irrelesant and
wnimpartant informabon

Can draw on a range of discourse

lnrh-:h.;m ke
‘ohkay’, “anyway’, "as | said')

hhd.pl'nhr-nnlrg

Can undersiand Fumerous
meferences if not culturally laden

Can understand mest of the
content wien leachers speaic
clearty at 2 normal pace

Can follow micst sudo and video
maberials

Has a range of vocabulary,
inchusing subject- speciic

wocabulary and grlmm;lhl:lhms

May ask for clanficaton and nesd
wxira time whan participating in
complex inberactse i

T q and

i

Can recogrise 3 wide o af
Hhﬂkm:ﬁ

actwities |eg. group pm‘nrrruru:l:
or class discussaons)

Can try to leliow a talk on
untamiar iopcs and give

ATt reSpoNses na
classroom and school context

in shybe and regster [2.9. formal
and infarmal]

Can deal with the language
damands of all rowtines and
COMMon Situations in school
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BAND A

Emerging competence
im basic oral expression

CODE

1 Can produce single words or short
phrases and espress simphs
grectings

Can express concrels meanings
2 and references during simple,

rmmn-.hrrul.wl:ﬂ:ltg “is e,
. s circie’, ‘this baiT)

3 Can respand i questions which
are wisually-supported |eg wisual
timetable, word mat, insinscbon
wisuals) with one or b wonds, ina

Id:mnmmn‘h:t

L Can identify and name some school
and everyday chjects feg. table’
penci]

[ Can make simple statemants when
prompted and supporied by prior
rehearsal [e.9. Eoy hes bise]

Can use some

BAND B

Can arswer psing g

lag “Aew pou hungry ™ and ‘dheice’
questions |'De you want chickes o
pasta?

Can preduce :lmpl.I._pm-d

of ver indlection, e.g. He say she
ik Mtz S

Can repeat basic facts or

le.g- reciting days of the weak, or
answering a question like "How
ey Sdes does 4 speane have ]

Can deal with most day-1o -day
routines and comman situations
and task-related language, where
there is contexbual suppart

g e use forms [mestly

fe.g. g’ et good]

Can ask smpde guestions about
awwan work [a.g. Wiss, is this nght 7]

Can make basic needs known 1o

ﬁm [l] and thind heshefittey]

person present lense| of the werbs.

‘have’. Be', o', ‘come’, 'go’and

‘make’, athough not

ey g ey )

Can g a short lltll.l.ing ofa m
perhaps

conrecied utkerances [e.g. Tike
his phoda, it's 2 good pholo]

Bagines o natice and can
sometimes self-correct erners in
own speech |eg tomed’, ‘goed’,
e do}

Can use some vorabulany that has
been inbroduced on tasks and in
taught sessions |eg. an use
language to classdy dfferant
animals or planis in science)

Can express likes, dislkes, er
proferances with reasens

le.g. ¥ like ice-cream because it's
swaut]

l‘.'n speak fo others secally using

Cain take part in robe play making

SOMe JpRropriate unscripted
contrisubons

Can ask questions for social and

mnhlds:ndlrmgn.ll.t
Hudilhlndfmuit,niﬂbld:
prepasitions like o°, "of' and in’

Atempis bz foliow and use semple
inasmall-

] obiers [e.q. Y not 7l
usually in non-standard
grammatical form

Can communicate some lessen
content in longer, mu;'ocl'rlr.l

from tw teacher and prior p'?dl:l
le.g. speaking 1o a visual framewark,

g“mll.’. “Hou go first ]

|5 beginning to maet the spesch
demands of group activities and
class inferactions withaut supgort
for BAL |particulary when adults
and rote model pupits speak clearly

copyng a medelanswer pafierns,  and at a slowler] pace]
e.q. 'W'satree’ W'sa fower]

10 Can pr NO& DT [T Is b ing o participabe
andl‘llmptm ind dently in class discussions

Ewm:ndmbm

an familiar social and

academic [

Makes relevant spentanecs.
comments secially and during
fazke

:-dmh’- rrur;qm

Can use Erglish spontansously,
watheut long pauses for intemal
trarslation and comgasibon

Can make observations and explan
ideas simply duning creatve and

tapics

plaratary le-g. can
explain 3 simple exporiment in

Can use pronunciation that
increasingly resemblbes the English
heard around them, losing first
language deatures in their
prenunciation

Can arswer axplicit quecshons frem
stories read aloud fe.q. whe, what,
o wirare]

Can gese oral presentabions on
content-based topics approaching
agr-expecbed vel

Can retell events in a connected
narratwve where content is tamaliar,
using story language where
approprate

Can use phrases of ime and place
‘o expand infarmation, and longer

Can produce kanger uicrances by
using a small range of Enking
‘whamants, such as pronoun

4 L=

Can join in 3 secal or an-lask
discussion without support er
scaffoldineg for EAL

Can compare attributes of real
shjocts fe.g. ¥ nd ¥ are
similarsdtierent because.

l‘.-gm.lgip-.tﬂ.l.-rrﬂp_-l
wath litthe hesitation struchunng
witerances through weed erder
rather than intonatien |e.g. Oe you
Ll stead of ‘You Gker)

Has an expanding rangs of

aomss
Il.n!.'lhulnlrl'ilnd.iﬁlu
Pal=t]

Can complete phrases in rymes,

songs, and chanks.

Can use knowledge of first
language %o work out the meaning
of wndarriliar Erglich wards or
phrases |Le. using knowledge of
‘wonds or prefixes that are shared
bry first langeage 2.9. ‘wolcanc’ =
wulcan |Romanian), wulkan
|Palichy; "é'm 3oy triangla]

Can receunt informiation |detailing
wihizre, when, who and what ina
tima sequance] in relation bo
ditferant subject conbexts.

|e.g- histery, fictan]

May still explore mare comiples
ideas in first language when
attampling undamiliar Englich
constructions [eg. a Turksh pupils

between words, outer space]

l‘adlﬂ:uﬂmlﬂuln:nd
range of language strucbures L_.qni

range of contets

Can ideas and
relaticrs hips in diferent subject
Conieis
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